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Abstract: The article presents the implementation process, as well as the initial results, of the compe-
tency-based curriculum in the Physical Education course in Unijui. Based on his experiences as a course
coordinator and teacher in curricular components, the author makes a brief and concise assessment of
the implementation of the curriculum in its first two years. The text is developed from a descriptive
perspective, organized into five parts: indication of the context and aspects that influenced the creation
of a new curriculum; presentation of the structure that makes up the curriculum; description of the
methodological choices used in the development of the curriculum; analysis of the initial impacts of the
restructuring and implementation of the course in the first two years; highlighting successes and diffi-
culties in the process. The results indicate that the current curriculum has enabled expanded training for
academics considering the analysis of the possibility of effective mobilization of what is studied, in con-
trast to the professional field. Academics consider the new way of organizing the course to be produc-
tive, giving merit to the methodological procedures and actions of teachers who aim to improve their
knowledge. The collaborative planning and study experience allowed teachers to qualify their actions
and recognize that they need to study permanently. It is evident that, on the one hand, there have been
advances in a number of aspects and, on the other, there are important points to evolve, since teachers
move and position themselves at different levels, in relation to the planning, development and evalua-
tion of classes by skills.
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Resumo: O artigo apresenta o processo de implementagdo, bem como os resultados iniciais, do curri-
culo por competéncias no curso de Educacéo Fisica na Unijui. A partir das experiéncias como coordena-
dor do curso e docente em componentes curriculares, o autor faz uma breve e concisa avaliagdo da
implementacdo do curriculo em seus dois primeiros anos. O texto é desenvolvido em uma perspectiva
descritiva, organizado em cinco partes: indicacdo do contexto e os aspectos que influenciaram a criagao
de um novo curriculo; apresentacdo da estrutura que compde o curriculo; descricdo das escolhas meto-
doldgicas utilizadas no desenvolvimento do curriculo; avaliagdo dos impactos iniciais da reestruturagdo
e implementacdo do curso nos primeiros dois anos; apontamento de éxitos e dificuldades no processo.
Os resultados indicam que o curriculo atual tem possibilitado uma formagdo ampliada aos académicos,
considerando a andlise da possibilidade de mobilizacdo efetiva do que se estuda, em contraste com o
campo profissional. Os académicos consideram o novo modo de organizacdo do curso produtivo, con-
ferindo méritos aos procedimentos metodoldgicos e as atua¢des dos professores que visam o aprimo-
ramento dos seus conhecimentos. A experiéncia de planejamento e estudo colaborativo permitiu aos
professores qualificarem suas atuacdes e reconhecerem que precisam estudar permanentemente. Evi-
dencia-se que, por um lado, ocorreram avangos em uma série de aspectos e, por outro, ha pontos im-
portantes a evoluir, uma vez que os docentes se movimentam e se posicionam em niveis diferentes, em
relagdo ao planejamento, desenvolvimento e avaliacdo das aulas por competéncias.

Palavras-chave: curriculo; competéncias; educacao superior.

Resumen: El articulo presenta el proceso de implementacion, asi como los resultados iniciales, del cu-
rriculo por competencias en la carrera de Educacién Fisica en Unijui. A partir de sus experiencias como
coordinador de cursos y docente en componentes curriculares, el autor hace un breve y conciso balance
de la implementacién del plan de estudios en sus dos primeros afios. El texto se desarrolla desde una
perspectiva descriptiva, organizado en cinco partes: indicacion del contexto y aspectos que influyeron
en la creacion de un nuevo curriculo; presentacion de la estructura que conforma el curriculo; descripcion
de las opciones metodoldgicas utilizadas en el desarrollo del curriculo; analisis de los impactos iniciales
de la reestructuracién e implementacion del curso en los dos primeros afos; destacando los éxitos y
dificultades en el proceso. Los resultados indican que el curriculo actual ha permitido ampliar la forma-
cién de los académicos considerando el andlisis de la posibilidad de movilizacidn efectiva de lo estu-
diado, en contraste con el &mbito profesional. Los académicos consideran productiva la nueva forma de
organizar el curso, valorando los procedimientos metodolégicos y acciones de los docentes que apuntan
a mejorar sus conocimientos. La experiencia de planificacion y estudio colaborativo permitié a los do-
centes calificar sus acciones y reconocer que necesitan estudiar permanentemente. Es evidente que, por
un lado, ha habido avances en una serie de aspectos y, por el otro, hay puntos importantes por evolu-
cionar, ya que los docentes se mueven y posicionan en diferentes niveles, en relacién con la planificacién,
desarrollo y Evaluacién de clases por habilidades.

Palavras clave: disefio curricular; competencia; educacion universitaria.
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1 Context and elements of curriculum development

The transition from a content-based teaching model to a competency-based
perspective in the Physical Education course at the Regional University of Northwestern
Rio Grande do Sul (Unijui) is part of a broader movement initiated by the institution in
2020. Considering the constant changes in various aspects of society, particularly in the
educational sphere, Unijui, at the beginning of the third decade of the 21st century,
recognized the need to revise its initial training proposal. After months of studies and
preparation, involving many faculty members and staff from the Office of Undergrad-
uate Education, 29 courses began to adopt competency-based training in 2021.

In this transition, the initial effort was to define the perspective of "competen-
cies" that the institution would follow. As a result, a different understanding of compe-
tencies was adopted compared to what is hegemonic in the Brazilian academic context.
Generally, the predominant concept views competence from a neoliberal perspective,
focused on creating low-paid labor, which diminishes the critical-reflective nature of
the content a perspective with which | also disagree. The understanding of competen-
cies adopted as a reference at Unijui was presented by Zabala and Arnau (2010), in
which a competency involves three inseparable elements: knowing, doing, and being,
ensuring that the teaching and learning process is carried out through challenges and
everyday situations in real contexts. For better understanding, the authors suggest con-
sidering the "KSA" (Knowledge, Skill, and Attitude) to grasp the components of a com-
petency, with these parts interconnected and mutually reinforcing, as highlighted in
Figure 1.

Figure 1 —The Constitution of Competency
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Source: Own elaboration

This understanding is similar to the competency perspective adopted by the Na-
tional Common Core Curriculum, which defines it as:

[...] the mobilization of knowledge (concepts and procedures), skills (practical,
cognitive, and socio-emotional), attitudes, and values to address complex de-
mands of everyday life, the full exercise of citizenship, and the world of work"
(Brazil, 2017, p. 8).
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In this sense, pedagogical practice aims at students' learning and development
through the articulation of knowing, knowing-how, and knowing-how-to-be, within
the framework of holistic education. This becomes meaningful when applied to every-
day challenges and situations (Zabala; Arnau, 2010). For example, if a student is able to
understand, apply knowledge in a real context, and act appropriately from an attitudi-
nal perspective, they are mobilizing the constituent elements of a competency.

In addition to the changes resulting from the adoption of the competency-
based approach, compliance with two Resolutions significantly altered the Physical Ed-
ucation course. The CNE/CES Resolution No. 6, dated December 18, 2018, which es-
tablishes the National Curriculum Guidelines for undergraduate Physical Education
courses, influenced the curriculum structure by introducing a single entry point, with a
future division into two stages - Bachelor’s and Licentiate degrees - beginning halfway
through the program. Simultaneously, the CNE/CO Resolution No. 2 of 2019, which
defines the National Curriculum Guidelines for Initial Teacher Education for Basic Edu-
cation, was considered to determine the workload and themes of curricular compo-
nents, internships, research activities, and extension activities, among other aspects, in
the Licentiate stage’.

In this context, the new educational model in the Physical Education course at
Unijui was implemented in 2021, with a projected completion in five years. Since this
text was written in 2023, the analysis focuses on the first two years of the new curricu-
lum, as represented in the illustration.

Figure 2 — Analyzed period

Source: Own elaboration

T An important point to mention is that the adoption of the Resolutions does not mean that the group
of course professors is without criticism of them quite the opposite. However, as Nobre (2011) high-
lights, considering the legal frameworks, nothing prevents compliance with legal norms while simulta-
neously questioning them.
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2 The physical education curriculum at Unijui

The process of developing the current Physical Education curriculum at Unijui
was long, challenging, and built through the collaboration of the faculty, mediated by
the course coordination. To summarize the path taken and illustrate the steps of the
curriculum structuring, | present the chronological sequence of the choices made and
the actions carried out.

Firstly, the Pedagogical Project of the Course was structured in a modular for-
mat, considering the graduate profile, the fields of professional practice, the workload,
and the themes indicated in the previously mentioned Resolutions. The thematic mod-
ule assumes that knowledge is addressed in a parallel and integrated manner among
the different professors involved, making it impossible for any faculty member to work
in isolation without collaborating with their peers. Each module consists of Disciplinary
Curricular Components, Integrative Projects, Personal and Professional Development,
Internships, and/or the Final Course Project.

The Disciplinary Curricular Components are central structures within the mod-
ules through which competencies are developed, taking into account the real profes-
sional context in the field of Physical Education. For this reason, these components are
more numerous in each module.

The Integrative Projects are courses aimed at articulating and mobilizing the
competencies studied in the Disciplinary Curricular Components of the module, ad-
dressing real demands submitted to Unijui by different sectors of the regional commu-
nity (companies, schools, city governments, industries, gyms, etc.) through a registra-
tion system on the University’'s website. This seeks to overcome the notion of learning
theory first and only later applying it in practice, by understanding that knowledge is
learned and developed by integrating theory and practice in the process of finding
solutions to real-world challenges and situations (Fidene, 2023).

The Personal and Professional Development (PPD) is composed of a set of dis-
ciplinary curricular components, focusing on the development of personal and profes-
sional competencies related to education and citizenship. This allows students to learn
about important topics for critical education, in alignment with the National Curriculum
Guidelines, Federal Legislation on the matter, the Institutional Pedagogical Project, and
the Institutional Development Plan of the University (Fidene, 2023). Students are re-
quired to choose six PPD courses to take throughout their studies, representing a flex-
ible aspect of the course.

In these three elements of the module, 25% of the total time allocated to cur-
ricular components is dedicated to Independent Studies. This is a time when students
engage in activities assigned by the professors but without the teachers' presence. For
example, in an 80-hour disciplinary curricular component, students will have 60 hours
of direct/in-person contact with professors and 20 hours of activities such as reading
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books, chapters, and articles, watching videos, listening to podcasts, completing home-
work, among other tasks. These activities serve as preparation for the next class - fol-
lowing the flipped classroom approach - or as a way to assess their learning from the
previous class.

After determining that the course would consist of ten modules, Generative
Themes were established, taking into account the professional fields of the course and
the competencies outlined in the respective National Curriculum Guidelines. These
themes aim to promote the articulation, integration, and interdisciplinarity of
knowledge. Here are the generative themes adopted at each stage of the program:

Figure 3 — Analyzed period

MODULES BASED ON
GENERATIVE THEMES

Source: Own elaboration

With the definition of the modules and their respective generative themes, the
next step was to establish the competencies. In this process, considering (a) Resolutions
and Opinions of the National Education Council, (b) the last two Pedagogical Projects
of the Physical Education course, and (c) the Teaching Plans of the curricular compo-
nents at the time, various competencies were created for each generative theme. The
following image, as an example, presents competencies under the generative theme
"Physical Exercise".
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Figure 4 — Example of competency creation according to the generative theme

- Evaluate and prescribe resistance/strength training by integrating knowledge of
anatomy, kinesiology, and physiology, using correct terminology when referring to
muscular actions, types of movements, and metabolic responses, demonstrating the-
oretical knowledge, confidence, and professional posture when communicating.

- Prescribe different types of resistance exercises for the development of health
and/or physical performance, suggesting the most appropriate modalities based on
the user’s profile and goals, acting with ethics and proactivity.

- Evaluate the musculoskeletal system through tests and direct observations, identi-
fying possible alterations and prescribing resistance/strength training programs for
cases of scoliosis, low back pain, osteoarthritis, post-operative care, among others,
acting with responsibility and caution.

Physical Exercise

- Plan, develop, and evaluate physical exercise programs for resistance/strength
training, in accordance with scientific literature recommendations, for individuals in
different life cycles, respecting the characteristics and needs of children, adolescents,
adults, pregnant women, and the elderly, acting with responsibility.

- Prescribe resistance/strength exercises for special groups (obese individuals, diabet-
ics, people with cardiovascular diseases and cancer), considering recommendations
and care for the prescription, closely monitoring the evolution of training protocols,
clinical information, and subject testimonies, in order to contribute to their quality of
life, acting with proactivity and responsibility.

Source: Own elaboration

Based on the established competencies, a structure was developed following a
sequence of steps. The following figure aims to represent and highlight this process:

Figure 5 — Steps of the curriculum structuring
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Source: Own elaboration

Subsequently, attention focused on the composition and identification of the
Disciplinary Curricular Components, Integrative Projects, Personal and Professional De-
velopment, Internships, and the Final Course Project, considering the workload of each
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module, the generative themes, and the competencies. Thus, the modular educational
pathway of the curriculum was structured as follows:

Figure 6 — Modular educational pathway of the curriculum
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s

3 The methodological process in the physical education course at Unijui

To develop the presented structure from a competency-based perspective,
changes were necessary in various areas. An important shift occurred in the compo-
nents of the teaching plans, as new items were included. In previous plans, the structure
was as follows: Course Description, Objectives, Program Content, Teaching Methodol-
ogy, Evaluation Process, Basic Bibliography, Supplemental Bibliography, and Activity
Schedule. Currently, in addition to these, the structure of the teaching plans also in-
cludes the following topics: General Competencies of the Module, Specific Competen-
cies of the Course, Skills to be Developed by the Student in the Module, and Attitudes
to be Developed by the Student in the Module.

Methodologically, the development of classes in the Physical Education course
at Unijui underwent drastic changes, marking a significant shift in how classes were
previously planned, conducted, and evaluated. The first step in this methodological
transformation was to establish that all professors assigned to a module in a given
semester, along with the course coordinator, would form a study group to collabora-
tively plan the integrated work in each module. Every two weeks, on Friday afternoons,
the group met to study and collectively decide how the teaching and learning process
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would be implemented. The following image shows a moment from one of the study
group meetings.

Figure 7 — Study Group Meeting in the 4th Module

Source: Own elaboration

From the group planning, the professors assigned to each module carried out
the following actions, chronologically: they developed initial proposals for the teaching
plans of each Disciplinary Curricular Component they would teach; presented the
teaching plans for peer review; established criteria for evaluating the teaching plans;
analyzed and provided feedback, critiques, and suggestions on their colleagues' plans;
revised/improved their plans based on the feedback received and presented them
again to the group; collaboratively planned the development of the classes; defined
criteria to assess whether each class considered the three elements of competency and
the active participation of students; studied diversified assessment tools, considering
both student learning and their own performance; and defined a methodological strat-
egy for conducting the classes. All these actions were shared among the professors in
a group created on the WhatsApp application for instant messaging, document shar-
ing, and voice and video calls, as indicated by the following record.

Figure 8 — Digital Communication Space of the Study Group
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Source: Own elaboration.
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In the structuring of lesson plans, the planning was guided by the concept of
"Backward Design" proposed by Wiggins and McTighe (2019). According to the au-
thors' proposal, the first step is to identify the desired outcomes, then determine the
evidence of learning, and only afterward, plan the learning experiences. This approach
represents a change from the way Physical Education professors at Unijui previously
structured their planning, as in Wiggins and McTighe's method, the evidence of learn-
ing - linked to the evaluation process - is defined before the methodological process,
as illustrated in the following image.

Figure 9 — Backward Design
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desired results
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acceptable

evidence

3. Plan
learning and
teaching
experiences

Source: Wiggins e Mctighe (2019, p. 18).

Regarding the definition of a methodological strategy for conducting classes,
among many possibilities that encourage active student participation? (project-based
learning, case studies, mock trials, among others), the study group chose to develop
the teaching and learning process based on "problem situations.” This means that the
competencies established in each Disciplinary Curricular Component are developed
through situations created by considering professional practice spaces in the field of
Physical Education, in interface with other areas, drawing on the professors' knowledge
of experiences, facts, and events related to the professional environment that students,
interns, and graduates from Unijui have experienced or are currently experiencing.

In the process of creating problem situations, all the content, skills, and attitudes
were considered and used as aspects that should be included in at least one of the
problem situations. As an example, the following is a problem situation used in the

2 This understanding considers that, in general, students can play either a "passive" or "active" role in
class (Gonzélez; Bracht, 2012). Passive when the teacher proposes what is to be done as a model to be
copied, without the student needing to create responses for a given situation, in which "students may
be seen more as receivers of pre-formatted information [...]" (Graca; Mesquita, 2006, p. 211). On the
other hand, active student participation in class occurs when they effectively engage in the construction
of knowledge, skills, and attitudes, requiring them to "[...] develop their ‘own answers' about what they
are learning, seeking, based on experience, the formulation and testing of hypotheses, as well as for-

mulating guestions and answers to difficulties [..]" (Gonzalez; Bracht, 2012, P. 83).
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curricular component "Methodology of Teaching Sports with Interaction,” which |
taught in the 2nd semester of 2022:

Problem Situation 7: While accessing Google Scholar to research tactical in-
tentions, Physical Education teacher Sinara - who works in elementary school in ljui/RS
- came across a Final Course Project conducted by Vivian Nascimento in 2017 at Unijui.
The title of the project (Possibilities of Transfer of Tactical Intentions Between Invasion
Sports) caught Sinara’s attention, as she found the idea of “transfer” of knowledge from
one sport to another strange, since this topic was not covered in her undergraduate
program, which she completed in 2004. After reading the entire project, Sinara decided
to propose to the other two Physical Education teachers working with her at the school
a collaborative planning process aimed at utilizing the transfer of tactical intentions
throughout the years in school Physical Education. After discussing the idea with her
colleagues, they became interested and asked Sinara to send a WhatsApp message
summarizing “what it is” and "how it works,” referring to the transfer of tactical inten-
tions between sports. When she started writing the message, Sinara realized she had
doubts and did not fully understand the topic to explain it to her colleagues. Therefore,
together with your group members, write a WhatsApp message through which Sinara
can briefly explain this topic to the other teachers.

The purpose of this example is to demonstrate that the method adopted in the
classes consisted of attempting to solve problem situations (problem-based learning)
as the central activity of the lessons. This approach represents an extremely challenging
shift, as the majority of the teachers participating in the study group previously con-
ducted their classes primarily through lecture based teaching.

With the change, in general, the teacher initially presents the problem situation
for the students to analyze, ask questions, and identify the topics that need to be stud-
ied in order to propose a solution. Subsequently, a discussion takes place regarding
the questions raised by the students. Following this, the preliminary responses to the
problem situation are presented. After the sharing and discussion of the preliminary
proposals, the students reflect on their peers' comments and submit the final solution
for each problem situation®.

In this scenario, for the majority of the class time, students work in small groups.
Taking as an example the classes | taught under the new curriculum, when the students
arrived in the classroom, they found the desks and chairs arranged in a circle - not in
rows anymore - as an indication that they would need to engage in dialogue with their

3 In this process, each teacher selects from different methodological strategies according to the students'
needs: pre-class questions produced by students based on their engagement with materials before the
lesson (topics are addressed based on the students' questions), moments of inquiry/reflection/discus-
sion in class, debates with rebuttals and counter-rebuttals, games like Kahoot, discussions about texts

and videos, text Eroduction, infograehics, etc.

Aval. (Campinas, Sorocaba, online), v. 29, e024020, 2024. I 11


https://creativecommons.org/licenses/by/4.0/

AVALIACAO

Revista da Avaliagao

e-ISSN: 1982-5765 ¢ :
da Educagdo Superior

peers, sharing knowledge to learn and present solutions to the problem situations. The
following figure illustrates this change.

Figure 10 — Change in Classroom Desk Arrangement

5
"

Source: Own elaboration

4 Initial impacts of the restructuring of the physical education course at Unijui

In analyzing the first two years of the implementation of the new Physical Edu-
cation course at Unijui, across its first four modules, it is possible to identify several
results related to both the successes achieved and the challenges faced. Due to the
space limitations of this text, | present some findings related to both the changes in
the way teachers involved in the study group understood planning and teaching, as
well as the students' perceptions.

Regarding the first point, as an example, | highlight the changes among teachers
in relation to the development of teaching plans, the structuring of lessons in distinct
phases, and the evaluation process. After creating the teaching plans, the study group
established criteria to analyze them, re-evaluating and submitting the initial plans for
peer review. These evaluations were conducted using the following criteria:

- Do the problem situations address all the competencies, content, skills, and
attitudes outlined in the teaching plan?

- Does the presented methodological process indicate the need for active stu-
dent participation in their learning process?

- Do the problem situations present a "problem" to be solved, requiring a solu-
tion?

- Is the "problem" feasible for students to analyze and respond to during the
Disciplinary Curricular Component?

Aval. (Campinas, Sorocaba, online), v. 29, e024020, 2024. I 12
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- Are the three elements of competency (knowledge, skill, and attitude) as-
sessed?

- What tools are used to present evidence of learning?
- Are the tools used for learning assessment diverse?

- Do the activities in Independent Studies connect with the development of
competencies, integrating topics to be addressed in the following class or comple-
menting what was previously studied?

This stage represented a transformation in the teachers' planning, as they re-
vised their initial plans several times based on feedback from their peers. Similarly, the
classes evolved to a much more developed structure compared to what was previously
done. Most teachers came to recognize that a lesson can consist of different phases,
each involving distinct learning situations. Additionally, many teachers realized that
choosing a specific task or form of intervention leads to a particular type of student
participation, either more active or passive. As a result, teachers began paying greater
attention to planning, organizing lessons into different sections/phases, as exemplified
in Table 1.

Frame 1 — Example of lesson planning from the study group

11th Lesson Plan
Disciplinary Curricular Component: Methodology of Teaching Sports with Interaction
Problem Situation: Mdnica is a 4th-semester student in the Physical Education program and was se-
lected to work 20 hours per week as a paid intern at a multi-sport training school (offering basketball,
handball, and futsal training) in Santa Rosa/RS. During her first planning meeting with the team,
Moénica was tasked with presenting a teaching unit to develop 4 tactical intentions (Passing the ball
to an unmarked teammate, Positioning between the attacker and the goal, Getting unmarked to re-
ceive the ball, and Finishing in favorable conditions) in 10 training sessions, for each of the sports the
school teaches (thus, she will need to create 3 teaching units). Since Monica did not actively participate
in the classes where this topic was covered, she is not familiar with the subject and has asked for help
from the students of "Methodology of Teaching Sports with Interaction” at Unijui. Together with your
group members, present a solution for Ménica's request.
Class Phases (Lesson Plan):
1st Phase: The teacher presents/reads the problem situation to the students.
2nd Phase: In groups of 3 or 4, the students discuss what they believe needs to be done to solve the
problem presented.
3rd Phase: The groups share their understanding of what the problem situation requires.
4th Phase: Based on the groups' insights, the teacher clarifies the focus of the problem situation and
what is expected of the students.
5th Phase: The students discuss their understanding of the term "teaching unit”.
6th Phase: The groups present their discussions.
7th Phase: Based on the students' presentations, the teacher asks questions to challenge their as-
sumptions, integrating different and complementary views from the students.
8th Phase: "Open dialogues" take place (conversations between different groups) about the teaching
unit.
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9th Phase: The teacher presents a definition of the term "teaching unit," using examples relevant and
understandable to the students' real context.

10th Phase: The teacher invites students to ask questions.

17th Phase: Moving to the second theme of the class, the teacher highlights on the board/projection
the 4 tactical intentions presented in the problem situation, asks the groups to discuss what each
tactical intention means, and identify which sub-role each is related to.

12th Phase: The groups present their understanding of each tactical intention and identify the sub-
roles to which they are related.

13th Phase: If necessary, the teacher explains or clarifies the students' understanding of the tactical
intentions and corresponding sub-roles. If the students have understood, the teacher complements
their insights by emphasizing key points and student comments.

14th Phase: In pairs, the students attempt to create a teaching unit for the 4 tactical intentions men-
tioned, according to the problem situation.

15th Phase: After the break, the practical class begins in the gymnasium. The teacher will develop the
1st session plan (summarized, around 30 minutes) to work on the tactical intention "pass the ball to
the unmarked teammate," following this sequence: initial game; tactical awareness; task; final game.
16th Phase: If time allows, the teacher will develop the 2nd session plan (summarized, around 30
minutes) to work on the tactical intention "positioning between the direct attacker and the goal”.
17th Phase: The teacher concludes the class by emphasizing the importance of mastering the topics
covered today as Physical Education professionals.

Obs.: The next class will begin with the sharing of solutions to the problem situation worked on today,
for peer review and feedback. Based on the comments and suggestions, each group will be able to
rethink and revise their proposals.

Source: Own elaboration

This evolution in lesson organization was influenced by the agreement made
within the study group to submit each lesson plan to the following evaluation criteria:

* With the lesson plan | presented, is it possible to identify whether students will
have an active or passive role for most of the class: ( ) Yes ( ) No.

» For most of the class, will students have an active or passive role?

* Are the three elements of competency (knowledge, skill, and attitude) included
in the lesson plan: () Yes ( ) No. If not, which element is not included?

* At what points in the lesson are the three elements of competency included?

Regarding the evaluation process, the teachers expanded the variety of assess-
ment tools in each Disciplinary Curricular Component, aiming to include the three ele-
ments of competency, which was not done in the previous curriculum. As an example,
| cite one of the tools used in the curricular component "Methodology of Teaching
Sports with Interaction” in the 2nd semester of 2022:

Proposals for Problem Situations: 13 points (1 point for each problem situa-
tion). Student participation in the process of developing response proposals for the 13
problem situations will be evaluated in three dimensions related to the competency
perspective: (1) aspects of "being," (2) aspects of "knowing," and (3) aspects of "doing."
In the first aspect, the following will be assessed: Does the student actively participate
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in group discussions, aiming to raise questions and propose possible solutions to the
problems? (0.1 point); Does the student present their arguments coherently, politely,
and respectfully, while critically considering and analyzing their peers' opinions? (0.2
points). Regarding the second aspect: Does the student understand the knowledge
covered in the classes and Independent Studies, considering the theories and concepts
adopted as key elements in solving the presented problems? (0.3 points). In the third
aspect, the evaluation will assess: Does the student implement proposals for the prob-
lem situations that are coherent and aligned with the studied bibliography, covering
all elements contained in the problem statements? (0.4 points).

When analyzing students' perceptions, based on the semesterly evaluations they
conduct for all Disciplinary Curricular Components, it is clear that they evaluate the new
curriculum positively. When considering their feedback on the methodological proce-
dures, the relationship between the subjects studied and professional practice, the mo-
ments of feedback on learning, and the tasks assigned as independent studies, there is
evidence of student recognition and satisfaction, as indicated in Figure 11.

Figure 11 — Evaluation of the curricular component "sports structure" conducted by students at
the end of the 1st semester of 20224

CLASS: DISCIPLINARY CURRICULAR COMPONENT: STRUCTURE OF SPORTS

COURSE: PHYSICAL EDUCATION

Question 1 - The procedures and methodologies used by the teacher are facilitating my lear-

ning of concepts, skills, and the development of attitudes

1 - Strongly agree 80%
2 - Partially agree 20%
Question 2 - What could the teacher do differently to improve their professional perfor-

mance in the classroom?

0 Make clearer what they would like to receive from students 10%
0 It's great! 10%
0 | think improving the sports court and closing it now in the winter because it's very cold at night  10%
and there are many practical classes that don't end up being as good and well utilized as they

could be.

0 Nothing 10%
0 | have no suggestions for the class because the lessons have a good dynamic and the teacheris  10%
always looking for easier ways to learn, like doing demonstrations in class about the content.

0 | have no suggestions. 10%
0 N/A 10%

4 The criterion for choosing to present this course is the fact that it is the most recent one | taught with
a completed evaluation. The only course | taught in the 2nd semester of 2022 had not yet completed

the evaluation Erocess at the time of writing this text.
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Question 3 - The activities developed in class relate theory to professional practice

1 - Strongly agree 90%
2 - Partially agree 10%
Question 4 - From the development of the activities, are there moments of feedback from

the teacher that allow me to reflect on weaknesses in my learning process?

1 - Strongly agree 70%
2 - Partially agree 30%
Question 5 - Do independent study activities contribute to my learning process in the

course?

1 - Strongly agree 40%
2 - Partially agree 40%
3 - Neither agree nor disagree 10%
4 - Partially disagree 10%
Question 6 - Do you have any difficulty developing Independent Study activities?

0 Lack of time 10%
0 No 10%
0 No, because the teacher always provides all the necessary information to complete the activities  10%
0 Yes, in the group work, not everyone collaborates 10%
0 No, because the teacher always provides all the information necessary to carry out the activities 10%
0 Yes, those that are done in groups, there is no collaboration from everyone 10%
0 No 20%

Source: Own elaboration

On the other hand, in this context of change, several challenges emerged. One
of them was the difficulty faced by the group of teachers in recognizing that the cur-
riculum is structured as a "modular system" (Disciplinary Curricular Component, Inte-
grative Project, Personal and Professional Development, Internships, Final Course Pro-
ject) - as highlighted in Figure 12 - which requires articulation and dialogue between
the modules and their instructors. Therefore, considering that it is no longer possible
to teach as was done in the past and as the teachers were trained, the need and im-
portance of continuous — weekly - dialogue with all colleagues involved in the module
emerged, fostering a collective and collaborative approach based on the components
being taught.

Figure 12 — Structures and professors constituting the module

Source: Own elaboration

Another challenge was the shift from student performance assessment focused
excessively on content memorization to a process that demands the understanding
and mobilization of knowledge, grounded in attitudinal values, in real-world contexts.

Aval. (Campinas, Sorocaba, online), v. 29, e024020, 2024. I 16


https://creativecommons.org/licenses/by/4.0/

AVALIACAO

Revista da Avaliagao

e-ISSN: 1982-5765 ¢ :
da Educagdo Superior

The following figure contains images of interventions carried out by students in the
Disciplinary Curricular Component "Sports Structure" with students from a public
school, aiming to demonstrate their learning about the classification of sports (Brazil,
2017).

Figure 13 — Example of competency development in a real world context

e TSL LRl ¥ g : ' T . !

= 4!

Source: Own elaboration

Partial understanding of the constituent parts of competency was another chal-
lenging aspect for the teachers who were new to the study group. Some educators
took time to understand that, from the competency perspective adopted by Unijui,
content is an important/central element of competency, but not the only one. The tri-
adic components of competency indicate that understanding content in isolation is not
enough; it is necessary to mobilize what has been learned considering real-life situa-
tions. Thus, it is evident that transitioning from thinking about teaching in terms of
"content," as educators had done for many years, to developing the teaching and learn-
ing process "through competencies” is difficult. As Tardif (2014) explains, when teach-
ers have been teaching for a long time, they are not merely doing something; they are
also performing a part of themselves, with identities and marks of their activities, with
much of their existence characterized by professional practice. Therefore, it isimportant
for higher education teachers to have opportunities to reflect, discuss, and analyze -
specifically within their areas of expertise - the difference between the "content-based"
and "competency-based" approaches to teaching.

5 Conclusion

In analyzing the first two years of the implementation of the Physical Education
program at Unijui from a competency-based curriculum perspective, it is possible to
identify a series of changes, difficulties, and challenges in the process. These are out-
comes of various factors that influence the attempt to enhance the quality of the new
way of planning and developing teaching and learning actions in initial teacher educa-
tion. My assessment is that, on one hand, there have been advances in several aspects,
but on the other, there are important areas that still need improvement.
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Among the stakeholders involved, the students consider the new course organ-
ization to be productive, attributing merit to the methodological procedures and the
teachers' efforts aimed at enhancing their knowledge.

Regarding the teachers participating in the study group, | observe a journey of
dedication and commitment that has enabled them to transform their understanding
and teaching practices. This evolution involves intellectual openness and humility to
study in a group and receive feedback and suggestions from peers, in a truly collabo-
rative and emancipatory effort. In this process of continuous learning, the teachers
progress and position themselves at different levels in terms of planning, developing,
and evaluating competency-based lessons.

In the specific case of teacher education, the competency-based curriculum
aligns with the National Curriculum Guidelines for Initial Teacher Education for Basic
Education, which have followed this approach for more than four years. In alignment
with these Guidelines, the current Physical Education curriculum at Unijui has provided
a broader education for students, taking into account the analysis of the effective mo-
bilization of what is studied in contrast with the professional field.

Additionally, the competency-based curriculum has brought about significant
progress compared to the previous approach, particularly in three aspects: 1) it effec-
tively considers professional practice in real-world contexts from the beginning of stu-
dents' education; 2) it recognizes that the attitudinal dimension is an important and
present element in both professional and personal actions, which influences profes-
sional conditions, especially in the lives of young people today; 3) it identifies and
builds on "what" students already know about the subjects being studied, encouraging
them to actively participate in constructing their knowledge, considering the set of
meanings each student develops. In this sense, it is evident that it is possible to main-
tain theoretical and conceptual rigor, ensuring that theories and concepts are not ne-
glected but rather form a theoretical framework that supports practice.

Nevertheless, since attempting to teach through competencies is challenging,
there is still much to study, learn, test, and improve in the coming years®. As an area
for growth, | believe a major challenge lies in establishing what | would call "effective
conditions” for all teachers to be able to develop their classes from a competency-
based perspective. My hypothesis is that some teachers (especially those who did not
participate in the study group) are still not confident in delivering lessons using this
model. Therefore, they may struggle to answer or confirm, for example, whether the
three elements of competency are addressed in their lessons - at what points - and
whether the evaluation process considers skills and attitudes, not just content.

> Additionally, a limitation of this study concerns the difficulty in engaging with references that have
addressed similar issues, as professional training from a competency-based perspective in Physical

Education higher education courses is still an emerging toeic in Brazil.
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Therefore, | believe it is necessary to implement continuous, systematic, and col-
laborative studies among groups of teachers as an instructional perspective for ongo-
ing professional development in higher education, preferably on a weekly basis or, at
most, biweekly. This approach would assume that the potential for success in this shift
in education depends not only on recognizing that the moments of planning and prep-
aration require more attention and time, but also on ensuring that the planning and
studies are more collective and less individual.

Obviously, change is difficult, especially in a context where there is a tradition of
thinking about classes as they were 40 years ago, when the student was merely a re-
cipient of information. At that time, there were no cell phones, and today's computers
and the internet did not exist. The world has changed, medicine has evolved, technol-
ogy has advanced, and education is not excluded from this process (Antunes, 2007). In
this sense, Bachelard's (1977, p. 31) understanding gains strength: "continuing to be a
student should be the secret vow of every teacher," after all, the profession "[...] requires
teachers to engage in a process of continuous development throughout their careers,
so that they can keep up with change, review and renew their own knowledge, skills,
and perspectives on teaching and learning" (Behrens, 2007, p. 452).
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